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 Access Agreement – June 2011  
The University of East London  
 
This access agreement covers the period 2012-15, subject to any change in legislation or 
regulations which may supersede it.  
 
Our achievements  
We continue to be one of the leading universities in the United Kingdom offering students 
opportunities to improve their position in life. Key characteristics of our student body are shown 
in table 1 below.  
 
Table 1: Full-time, undergraduate students with Home fee status and a variety of widening 
participation characteristics 
 

  Students 
receiving 
disabled 
students 
allowance  

Students 
aged over 
30 on 
entry  

Students 
from east 
London  

Black and 
Minority 
Ethnic 
Students  

Home/EU 
Students with 
EU country of 
Domicile 
(excluding 
UK) 

2000-01  3.22% 17.87% 46.01% 52.21% 9.67% 

2001-02  5.49% 17.31% 47.36% 54.49% 8.47% 

2002-03  8.01% 18.11% 48.93% 54.79% 7.56% 

2003-04  8.56% 19.80% 48.47% 56.81% 6.51% 

2004-05  8.61% 20.65% 48.55% 56.80% 7.35% 

2005-06  7.40% 20.74% 48.59% 57.67% 6.92% 

2006-07  7.09% 20.64% 49.31% 60.05% 6.18% 

2007-08 6.36% 20.09% 49.32% 61.42% 6.73% 

2008-09 5.92% 20.50% 49.19% 65.74% 6.09% 

2009-10 4.78% 20.97% 49.00% 67.50% 6.02% 

 
We continue to perform above benchmark for the proportion of our students with a disability. 
The significant proportion of our student body being mature continues. As we have consistently 
done in our Access Agreements, we use a slightly more demanding definition of mature (that is 
to say aged over 30 on entry to the programme). A substantial proportion of our students are 
seizing a “second-chance” opportunity. Half of our students continue to come from east London. 
Our access agreement is not the place to explore the geography of disadvantage within London 
but in general, residents of east London are characterised by lower wages, higher 
unemployment, lower participation in post compulsory education and training, and fewer level 
3 academic qualifications than other sub-regions of the capital. We are serving our local 
population to address those issues. We continue to observe a significant increase in the number 
of our students who have categorised themselves as Black and Minority Ethnic (BME). 
Additionally many do not have English as their first language, nor is it the spoken language 
within the family home.  
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It can be seen that we are currently making a powerful contribution to improving the life 
chances of a student body that is rich in characteristics that have traditionally distinguished 
people with disadvantages.  
 
We welcome the expansion of OFFA’s remit to include student retention and success. Our 
record in student retention is outstanding and has shown consistent improvement over recent 
years, not only in the benchmarked figure, but in the proportion of those who continue or 
qualify at UEL, rather than moving to another institution. 
 
Table 2: Retention Statistics 
 

 HESA T3a All entrants 

Cohort 
Total 

Entrants 
Continue or 
qualify (%) 

At other UK 
HEI (%) 

% No longer in 
HE (%) 

Bench-mark 
(%) 

2000-01 2,210 82 5 13 14 

2001-02 2,362 80 5 15 14 

2002-03 2,293 79 6 15 15 

2003-04 2,489 79 5 16 15 

2004-05 2,465 81 4 15 15 

2005-06 2,890 85 3 13 14 

2006-07 3,091 83 3 14 14 

2007-08 3,640 88 3 10 13 

2008-09 4,310 89.8 2.9 7.3 13 

 
Widening and deepening access at UEL  
Our student profile (see table 1 above) reflects our long standing commitment to widening 
access to groups traditionally under-represented in higher education and is very different to that 
of a hypothetical average university. We are a multi-ethnic and multi-cultural institution. We 
take pride in our inclusiveness and our commitment to providing access to higher education for 
socially disadvantaged groups.    
 
Comparative data from HESA indicates that we recruit significantly more mature students and 
students from minority ethnic backgrounds than comparable institutions. In addition, geo-
demographic data supplied by HEFCE and used as the basis for calculating the widening 
participation premium still indicates that UEL recruits some one-fifth of new entrants and one-
third of mature entrants from the lowest socio-economic classification.  
 
Tuition fees.  
The tuition fee at UEL and partner institutions will be £9,000 (plus any inflationary adjustment 
permitted in future years) for all programmes.  
 
We agree to offer the following (summarised in Table 3 below):  
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National Scholarship Programme Match 
We commit to match our NSP allocation pound for pound. We will commit our match to making 
additional awards of £3,000 each to first-year students. The award will consist of £1,000 in cash 
and £2,000 allocated to the student’s progress account (see UEL Progress Bursary, below) at the 
start of term. This £2,000 allocation will allow each student to choose from a menu of 
institutional support items – including for instance books, computing equipment, or childcare – 
pre-approved by UEL. We believe this approach gives the best possible flexibility for the 
individual student whilst ensuring that funds are spent appropriately on activities which support 
student retention and success. As the progress bursary is an existing scheme, our additional 
administrative costs will be low. 
We will allocate NSP awards to those students who have entered via our Compact arrangements 
with local School and College partners, or via our University Certificate for Personal and Career 
Development (or a successor programme). We do not intend that allocation of Scholarships will 
be competitive.  
 
The UEL Undergraduate Scholarship  
We have in the past sought to award 200 new scholarships each year worth £1,000 apiece. 
These were awarded on the basis of academic achievement broadly defined – including for 
example sporting achievement and achievement in the performing arts. In our last Access 
Agreement we proposed changes for the 2011-12 year that would improve the operation and 
effectiveness of this scheme. We will continue to offer achievement scholarships aimed at care 
leavers, high achievers in sport and other groups, but we take the view that the majority of this 
funding will no longer be OFFA-countable. In those cases (care leavers) where the activity is 
unquestionably OFFA-countable we have included it in table 3. In other cases (e.g. elite 
sportspeople) we consider that these high-profile role models will play an important part in our 
outreach strategy, but we will regard this funding as OFFA-countable only where the individual 
recipients’ social or family background meets the usual OFFA criteria. 
 
The UEL Progress Bursary  
Our established policy has been to offer a ‘progress bursary’, which is an in-kind award made to 
students who continue on programme and submit their assessed work in a timely fashion. It is 
explicitly structured to encourage and support student retention. As such, we believe it 
continues to sit well within OFFA’s policy guidance and intend to continue the scheme. 
 
We will continue to offer £500 for the 1st year of study and £300 in the second and third years. 
We will build on this bursary offer to provide significantly subsidised core textbooks to all 
students. Whilst these bursaries are not specifically directed to under-represented groups alone 
the majority of such bursaries are likely to be claimed from students from such backgrounds. We 
will continue to meet progress bursary payments to non-OFFA-countable students from our own 
resources, and the figures quoted in table 3b reflect our estimate of the OFFA-countable 
expenditure, not the total expenditure. We believe that bursaries of this nature have improved 
and will improve our retention of undergraduate students. We have continued to expand the 
range of goods and services available through this scheme, and will consider making further 
changes (for instance to reward student success more strongly rather than timely submission as 
we currently do). The overwhelming majority of the expenditure projected in table 3b for 
bursaries and scholarships is this in-kind progress bursary. 
 
Part-Time Bursary  
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We await further guidance before deciding if (or how) to amend our existing part-time bursary 
offer.  
 
Outreach activities  
Our intention is to maintain and extend our strategic partnerships with education and training 
providers and other organisations in public, private, voluntary and community sectors in order 
to identify, encourage and support new groups of potential learners and to develop new flexible 
educational progression routes for young people and adults, whilst maintaining our strong links 
with local and regional access courses. We continue to support 4 additional posts (3.6 FTE) and 
will allocate an additional £350k which will more than replace the funding lost through 
AimHigher. 
 
We will  continue to target individuals through their places of study. These schools or colleges 
need to be situated in areas of high multiple deprivation (evidenced by being in the top 25% 
rankings of government indices of multiple deprivation) and of low participation in higher 
education (evidenced by having less than 43% participation according to HEFCE POLAR 2 tables). 
Within the institutions we will aim to target students who are from underrepresented groups 
e.g. first generation higher education participants, BAME under-represented group, looked after 
children background, domiciled in a post code linked to low participation. 
 
One key element of our current widening participation strategy is our University Certificate in 
Personal & Career Development. This short, part-time programme is funded largely through 
HEFCE T grant (with a deeply-discounted fee) and provides a route into HE for those who lack 
appropriate conventional qualifications. The withdrawal of HEFCE T funding means we need to 
reconfigure this programme and explore new ways to deliver. We will use part of this outreach 
funding to sustain this or a similar programme from 2012/13, perhaps delivered in partnership 
with other local providers. 
 
Care leavers 
We have adopted the Frank Buttle Trust Quality Mark for Care Leavers in Higher Education. As 
indicated above, we have expanded the criteria of our Undergraduate Scholarships so that care 
leavers are explicitly recognised as one of the eligible groups. 
 
Research 
Our research centre Continuum has long been a centre of excellence for research into Widening 
Participation, specialising in research which can underpin policy and practice. On outreach for 
example we undertook research in Barking and Dagenham which has been widely used both 
within UEL but also by our partner FECs locally and which demonstrated the way in which 
research can inform our WP activities and better understand the impact these are having. we 
intend to support an additional research post in Continuum . This will ensure that all aspects of 
our planned activities in this Agreement can increasingly become evidence based and subject to 
robust and systematic research, building on the monitoring and evaluation of the activities to be 
funded.   
 
Retention and Success 
We recognise that one of the challenges for the sector will be to maintain, let alone improve, 
high levels of retention. We believe our established progress Bursary is a highly effective 
retention measure and intend to continue it. As our retention is already excellent, our new work 
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will focus on student success, and particularly on student success in attaining graduate-level 
employment. Whilst our employability is good and average graduate salaries are relatively high, 
we know from DLHE data that a significant minority of our students are not achieving graduate-
level work six months after graduation. We will commit to offer all graduates access to a paid 
graduate internship scheme if they are unemployed or underemployed three months after 
graduation. This scheme will be closely modelled on our highly successful bid to the HEFCE 
Graduate Internship programme (we placed 512 graduates in collaboration with our partner 
institutions) and we have accordingly allocated £1,600 per internship to meet the costs of this 
activity. We will begin the scheme in 2012/13, even though the majority of beneficiaries in the 
early years will be old-system students. This will maximise the benefit to graduates during the 
current economic downturn, ensure that lessons from the HEFCE-funded scheme are retained, 
and maintain the employer contacts we have built up through the HEFCE-funded activity. We 
have estimated about 300 internships per annum, although this will obviously be sensitive to 
demand, which may dwindle in future years if the graduate employment market improves. 
 
We will deliver the programme in collaboration with Canary Wharf Group plc with whom we 
have entered an innovative public/private partnership for employer engagement and graduate 
employability work at 1 Heron Quays. We are working with a wide range of employers to 
undertake assessment centres, introduce students to workplace opportunities and develop 
internships. 
 
We will develop and expand our UEL Going Global Bursary, an exciting new scheme that is 
aimed at allowing UK students to take part in short visits outside the UK which are related to 
their academic programme.  
 
Many of our students, especially those with family commitments, find it difficult for various 
reasons to take up opportunities to travel overseas for a whole semester or year on an Exchange 
or Study Abroad placement. If they are able to take part in a whole semester, or a whole year of 
overseas study, existing Erasmus, International Exchange and Study Abroad schemes can meet 
that need. The UEL Going Global Bursary, by contrast, enables students to apply for funding to 
undertake short overseas travel periods as part of their programmes. A short overseas study 
visit may be an ideal way to integrate an international dimension into degree study, with 
consequent benefits for achievement and graduate employability.  
 
We have identified that an area of our current practice requiring further development is our 
study skills support for students. We have a small central team providing skills support, but the 
majority of support is delivered through the core academic curriculum in our skills modules. This 
model works well for the majority of students because study skills are closely integrated with 
the academic content of their programmes and appropriately reflect specific disciplinary issues. 
However for a minority of students who require more support this model is less effective. We 
intend to make a major investment in skills support as part of a strategic realignment of our 
study skills offer.  
 
Skills development is recognised as a fundamental element of our commitment to helping 
students engage fully with their academic study.  It seeks to enhance their potential for success 
by achieving generic and transferable skills that are essential to both employment and 
continued personal and professional development. The benefit of positioning our offer as an 
entitlement to Level One students within programmes of study will be maintained, whilst 
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ensuring a more streamlined and flexible set of learning outcomes. In addition, the need to offer 
a more integrated, coherent and extensive support offer with which students may engage on an 
optional basis is also included. 
 
The four key elements of support which will be funded (in part) through this Agreement are: 

A. Enhanced Skillzone provision;  
B. Development of on-line resources; 
C. Streamlined Learning Outcomes in a Level One Skills Module;   
D. Continued English Language Support  

 
Other initiatives 
In partnership with the London Borough of Newham and Birkbeck, University of London, we are 
developing a new academic building near the Olympic Park in Stratford. This building will house 
an innovative partnership allowing students to progress between partners and switch between 
FT and PT modes at a site in the heart of Stratford. The facility will open in 2013, and from that 
time we will offer a range of scholarships to students from the London Borough of Newham to 
encourage students to take up these exciting new possibilities. We are seeking to develop 
similar partnerships in our other local boroughs, and running up to the opening we will engage 
in a range of outreach activities designed to develop potential learners. 
 
Table 3: estimated cost of outreach, access and retention measures:  

 

2011-12 2012-13 2013-14 2014-15 2015-16 

NSP Match 0 558,000 1,116,000 1,674,000 1,674,000 

Care leavers scholarships 100,000 150,000 200,000 250,000 250,000 

Progress Bursary 2,020,400 2,552,299 3,095,900 3,575,900 3,575,900 

Additional Outreach Posts 200,000 200,000 200,000 200,000 200,000 

AimHigher Replacement Funding  350,000 350,000 350,000 350,000 

Research  75,000 75,000 75,000 75,000 

Going Global Bursary  100,000 200,000 250,000 250,000 

Graduate Internships  500,000 500,000 500,000 500,000 

Additional skills support  400,000 400,000 400,000 400,000 

Newham Scholarships   50,000 50,000 50,000 

Total 2,320,400 4,885,299 6,186,900 7,324,900 7,324,900 

 
We have therefore committed to spend 20% of our additional fee income (i.e. above £6,000) on 
outreach, access and retention by 2015-16. These figures do not include the administrative costs 
of supporting this scheme, and are subject to the same assumptions about student numbers and 
revenue used in Tables 2a and 2b of the attached OFFA spreadsheet.  
 
Provision of information to prospective students 
We will publish clear, accessible and timely information for applicants and students on the fees 
that we charge and the financial support that we offer as soon as you authorise us to do so. We 
will use a variety of channels including: 

 Timely communication to UCAS and SLC; 

 Our website; 
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 Our prospectuses; 

 Social media; 

 Through our matrix-accredited Information Advice and Guidance service; 

 Through partnership working with Schools and Colleges led by our Education and 
Community Partnerships team. 

 
Monitoring our performance  
Our Widening Participation strategy is formally managed through our Widening participation 
sub-committee, a sub-committee of our Learning and Teaching Committee. Its terms of 
reference are: 

1. To oversee and monitor all areas of UEL’s Widening Participation Strategy, to ensure 
cohesion with broader strategy and its successful implementation; 

2. To oversee the annual production of UEL’s report on the strategic assessment and 
access agreement; 

3. To promote good practice in widening participation and champion the needs of 
widening participation learners; 

4. To provide support and guidance to all UEL colleagues on widening participation; 
5. To maintain oversight of external developments in widening participation and funding 

opportunities, and risks therein; 
6. To inform institutional policy in relation to widening participation; 
7. To promote and support research into widening participation; 
8. To provide the Learning and Teaching Committee with regular reports as appropriate. 
 

There is formal student representation on the Learning and Teaching Committee and the 
Academic Board. We have consulted our students about the level of fee we should charge and 
the activities and commitments we should make as part of the preparation of this Access 
Agreement. We use a variety of methodologies to consult our students including focus groups, 
surveys, direct consultation with our Students’ Union and engagement with student 
representatives at programme level. 
 
For our own purposes we have a number of indicators from our Management Information 
System that we use to track our performance in widening participation. For our access 
agreement we concluded that we should use information that is readily available through a 
HESA dataset. One of the advantages this brings is ready comparison with other universities.  
 
We continue to consider that the best indicator for benchmark purposes is given in Table T1b of 
the standard HESA performance indicators and in particular younger FT undergraduate students 
from the “lower” social classes. (Virtually all our UK students come from state schools so it 
would be pointless to set ourselves a target of increasing this proportion).  
 
Table 4: Proportion of young FT undergraduates from “lower” social classes shown in 
performance indicator table T1b.  

Year  Our proportion  Benchmark  

2000-2001  42%  34%  

2001-02  45%  34%  

2002-03  43%  37%  

2003-04  42%  37%  
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2004-05  40%  37%  

2005-06  49%  38%  

2006-07 46% 38% 

2007-08 50% 38% 

2008-09 47% 43% 

2009-10 43% 39% 

 
We make a commitment to achieve at least our benchmark level throughout the period of the 
access agreement.  
 
As OFFA’s remit now includes retention, we will make a similar commitment to at least meet our 
benchmark for retention (HESA T3a) throughout the period of the Access Agreement. These 
targets are shown at Table 5a. 
 
Given our record of delivery in WP and retention, we judge targets for outreach work 
superfluous, and we are therefore not proposing any targets in table 5b. 
 
 



Table 5 - Milestones and targets

Table 5a - Statistical milestones and targets relating to your applicants, entrants or student body (e.g. HESA, UCAS or internal targets)

Please select milestone/target type from the drop down 

menu

Description (500 characters 

maximum)

Baseline 

year

Baseline 

data 2012-13 2013-14 2014-15 2015-16 2016-17

Commentary on your milestones/targets or textual 

description where numerical description is not appropriate 

(500 characters maximium)

NS-SEC (location adjusted) (HESA Table T1b) % from lower socio-economic groups 2009/10 43 43 43 43 43 43

We commit to achieve at least our location-adjusted benchmark 

should that be higher than the targets set here

Non continuation: All (HESA Table T3a) % no longer in HE 2008/09 7.3 7.3 7.3 7.3 7.3 7.3 We continually outperfom the benchmark which is currently 13%

Yearly milestones/targets (numeric where possible, however you may 

use text)



Table 5b - Other milestones and targets

Please select milestone/target type from the drop down 

menu

Description (500 characters 

maximum)

Baseline 

year

Baseline 

data 2012-13 2013-14 2014-15 2015-16 2016-17

Commentary on your milestones/targets or textual 

description where numerical description is not appropriate 

(500 characters maximium)

Alongside applicant and entrant targets, we encourage you to provide targets around your outreach work (including collaborative outreach work where 

appropriate) or other initiatives to illustrate your progress towards increasing access. These should be measurable outcomes

‐

based targets and should 

focus on the number of pupils reached by a particular activity/programme, or number of schools worked with, and what the outcomes were, rather than 

simply recording the nature/number of activities.

Yearly milestones/targets (numeric where possible, however you may 

use text)
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Annex A: Access agreements for 2012-13: OFFA 
template for mainstream ITT providers (HEIs and 
FECs) 

 

Name of institution University of East London 

 

Please complete this template, and the Excel return at Annex B, and return to 

us using the HEFCE extranet by 30 March 2012. 

 

Where your arrangements are the same as for other courses, we would encourage 

you to cross-refer to your main agreement wherever possible, rather than seeking to 

replicate information from that main document here. 

 

Part one: Introduction to your agreement 

 

A. Your current position in relation to access and, where appropriate, retention 

Please use this section to set out any specific issues or aims for your access agreement work in respect 

of ITT that aren’t already set out in your existing agreement for 2012-13. This section doesn’t have to be 

long; however, it will help us to understand what your access agreement is setting out to achieve in 

respect of ITT. You may wish to consider whether there are separate issues for undergraduate and 

postgraduate ITT.  

You may also wish to cross-refer to the issues or aims stated in your main agreement, if appropriate. 

 

We are proud of our diversity, committed to new modes of learning which focus on students 

and enhance their employability, and renowned for our contribution to social, cultural and 

economic development, especially through our research and scholarship. The diverse and 

cosmopolitan nature of east London is reflected by the vibrant multicultural community at 

UEL. We are proud of the genuine sense of community at UEL, a sense based on mutual 

respect and support between students and staff. We were particularly pleased that during 

our last Ofsted Inspection of Initial Teacher Training our commitment to and impact on our 

local community was identified as outstanding.  

 

Our staff provide strong role models for our student body; 26% of our staff are from 

Minority Ethnic groups. We aim to develop similar role models for school pupils, redressing 

the under representation of certain groups in the teaching force. The workforce figures, 

provided by the Office for National Statistics (ONS), for 2010 state that London schools have 

a teaching workforce which is 80.8% white, 7.7% of Asian background and 7.5% Black.  

 
Our student profile demonstrates that we already deliver on the key National strategic 
priorities that have been previously identified by the TDA in terms of removing barriers for 
under-represented groups and impacting on the teacher profile. The table below identifies 
key features of our Initial Teacher Training student profile. 
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 Male Primary 
ITT Students 

Black and 
Minority 
Ethnic 
Students 
Primary ITT 

Black and 
Minority Ethnic 
Students 
Secondary ITT 

Students 
receiving 
disabled 
students 
allowance 

2008/2009 21% 28% 52% 1% 

2009/2010 24% 28% 52% 2% 

2010/2011 22% 36% 52% 5% 

 

Part two: Fee limits, spend on access and financial support for ITT trainees 

 

B. Fees you are proposing to charge for your ITT courses 

Your access agreement should set out the tuition fees you intend to charge new entrants to a) 

undergraduate and b) postgraduate ITT in 2012-13. There is no requirement or expectation that your fee 

for undergraduate or postgraduate ITT should be the same as for your other courses – this is a matter 

for you to decide. 

The tuition fee at UEL for postgraduate Initial Teacher Education in 2012/2013 will be £9000. 

 

 

 

 

 

C. Amounts of additional fee income to be spent on access measures 

Taking into account any new access agreement investment relating to ITT, as well as your existing 

agreement, what is your estimated spend on access measures as a proportion of your income over 

£6,000 per fee?  

As a broad guideline, for undergraduate ITT, our starting expectation is the same as that set out in our 

original guidance on how to produce an access agreement for 2012-13 (see OFFA 2011/01, paragraph 

39). For postgraduate ITT, we would expect you to recycle a minimum of around 10 per cent of your fee 

income over £6,000 on access or retention measures. (Note: we will be taking a holistic view when 

considering whether your proposed spend is in line with our expectations. In other words, we do not 

necessarily require you to ring-fence set amounts for undergraduate or postgraduate initial teacher 

training. You simply need to make sure that the overall levels of spend – including ITT – are in line with 

our expectations.)  

Including additional investment relating to ITT we estimate spending around 20% (by the 

steady state year of 2014/2015) on access measures as a proportion of our additional fee 

income (i.e. above £6,000). 

 

D. Financial support for trainees 

In this section you should set out:  

 what you plan to spend on targeted fee waivers, bursaries and in-kind support for a) 

undergraduate and b) postgraduate trainees in 2012-13 
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 the amounts of support and the eligibility criteria for new entrants. 

You may wish to state whether the financial support for these trainees is the same or differs from your 

existing agreement. 

 

Our Initial Teacher Training students are eligible for the UEL Progress Bursary which is 
explicitly structured to support retention and continues to sit well within OFFA’s policy 
guidance. The full details appear in our Access Agreement 2012-2013. Whilst all ITT students 
are eligible for the Progress Bursary we have included in table 4 only those which are 
targeted at BME trainees. 

 

In 2012/13 the range of TDA (soon to be the TA) bursaries has been profiled to support 

recruitment of high quality applicants, particularly in priority subjects (STEM and Modern 

Languages). We will monitor the distribution and impact of TDA bursaries across our student 

profile and will review approaches to support underrepresented groups moving into 

2013/14.  

 

 

 

 

Part three: outreach and retention 

 

E. Outreach and retention work 

If you are proposing to introduce additional outreach or retention work in respect of ITT, over and above 

the outreach/retention work you have committed to in your existing 2012-13 access agreement, please 

include details here.  

Alternatively, please indicate where your outreach or retention work in respect of ITT is already covered 

by your main agreement.  

For the purposes of an access agreement, outreach work includes any activity that involves raising 

aspirations and attainment among potential applicants from under-represented groups and encouraging 

them to apply to higher education. This includes outreach directed at young or mature students aspiring 

to full or part-time study. We particularly encourage sustained, co-ordinated activities that work with 

pupils and other potential applicants over a number of years. 

By retention, we mean the additional (new) retention measures you commit to put in place to improve 

student retention and success (ensuring that trainees from under-represented groups access the full 

benefits of higher education). 

 

 

We will continue to offer bespoke, individualised support for all trainees while considering 

the particular needs of underrepresented groups within the teaching population.  

 

Close monitoring and intervention to reduce withdrawal is well established and has been 

successful in reducing withdrawal rates and proportionate withdrawal rates for 

underrepresented groups. Further resource allocation to support trainees facing challenges 

in their classroom practice will be made.  



Annex A 

 

 

 

 

Part four: Targets, milestones and monitoring 

 

F. Targets and milestones 

You may choose to develop specific additional targets and milestones which assess your performance 

in ITT over time – particularly if ITT trainees make up a significant proportion of your overall student 

body.  

Alternatively, you may have targets and milestones in your existing 2012-13 access agreement which 

you now also wish to apply to undergraduate and/or postgraduate ITT trainees.  

These targets may be statistical – based on how representative your entrants are and/or your retention 

performance – and might include annual or interim milestones to help you monitor whether you are 

making progress. 

You may wish to include criteria around the numbers of trainees in receipt of a full or partial 

maintenance grant, as financial data will need to be collected to determine bursary support and the data 

will also be accessible through the Student Loans Company for HEBSS subscribers. You may also wish 

to consider the TDA guidance at Annex C which gives information on specific groups that are 

underrepresented in the teaching profession. 

In this section, please state whether you intend to develop additional targets and milestones, or 

the extent to which you intend to use targets and milestones in your existing agreement which 

you now wish to extend to apply to undergraduate and/or postgraduate ITT trainees. Where you 

have new or amended milestones and targets, you should set these out in your Excel template 

(Annex B) at Table 6.  

 
We use a range of data to monitor and review performance across Initial Teacher Training 
including ethnicity, gender, degree classification and retention. We set out a full range of 
targets and indicators in our TDA Self Evaluation Document (SED) submitted annually to the 
TDA and monitored by Ofsted. For our access agreement we have selected from these 
targets those which align to the TDA strategic priorities around securing places for BME 
students and raising the proportion of male entrants to Primary ITT. In both areas UEL 
performs extremely well against national and London benchmarking data. We will seek to 
consolidate our performance in these areas. 
 
Our full set of targets is included in Table 6a. 

 

 

 

 

 

 

G. Your monitoring arrangements 

In your existing 2012-13 access agreement, you set out how you intended to monitor your fulfilment of 

your agreement. If you wish to add anything further, following the inclusion of ITT in your agreement, 
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you may do so here.  

We do not wish to add anything to the monitoring arrangements set out in our Access 

Agreement 2012/2013. 

 

 

 

 

 

 

Part five: Information to students 

 

H. Provision of information to trainees 

As set out in our initial guidance for 2012-13 access agreements (OFFA 2011/01), you must publish 

clear, accessible and timely information for applicants and trainees on the fees you will charge and any 

financial support you will offer. This information should make it clear exactly what level of financial 

support you are offering trainees in each year of their studies. As well as providing clear and up-to-date 

information through your own information channels (websites, prospectuses etc), you also committed to 

provide such timely information to UCAS and SLC as they reasonably require to populate their 

applicant-facing web services. We will assume that this commitment extends to GTTR, where 

appropriate.  

If you wish to add anything further, following the inclusion of ITT in your agreement, you may do so here. 

We will continue to publish clear, accessible and timely information for applicants and 

students using a variety of channels. 
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Table 6 - Targets and milestones

Table 6a - Statistical milestones and targets relating to your ITT applicants, entrants or student body (e.g. HESA, GTTR or internal targets)

Course type

Please select milestone/target type from the drop down 

menu Description (500 characters maximum)

Baseline 

year

Baseline 

data 2012-13 2013-14 2014-15 2015-16 2016-17

Commentary on your milestones/targets or textual description 

where numerical description is not appropriate (500 characters 

maximium)

Postgraduate Gender (e.g. male primary teachers)

Percenatge of male students on ITT 

Primary 2010/2011 22% 22% 23% 23% 23% 23%

Postgraduate Black and minority ethnic groups Percentage BME students on ITT Primary

Three Year 

Average 

2008/2009 to 

2010/2011 31% 32% 32% 33% 33% 33%

Postgraduate Black and minority ethnic groups

Percentage BME students on ITT 

Secondary 2010/2011 52% 52% 52% 52% 52% 52%

Postgraduate Completion / Non-continuation Non continuation: primary (TDA) 2010/2011 7% 7% 6% 6% 5% 5%

Postgraduate Completion / Non-continuation Non continuation: secondary (TDA) 2010/2011 10% 9% 8% 7% 6% 6%

Table 6b - Other milestones and targets relating to ITT students

Course Type

Please select milestone/target type from the drop down 

menu Description (500 characters maximum)

Baseline 

year

Baseline 

data 2012-13 2013-14 2014-15 2015-16 2016-17

Commentary on your milestones/targets or textual description 

where numerical description is not appropriate (500 characters 

maximium)

Yearly milestones/targets (numeric where possible, however you may use 

text)

Yearly milestones/targets (numeric where possible, however you may use 

text)

Alongside applicant and entrant targets, you may wish to provide targets around your outreach work (including collaborative outreach work where appropriate) or other initiatives to illustrate your progress towards increasing access. These should be measurable outcomes

‐

based targets and should focus on the number of 

pupils reached by a particular activity/programme, or number of schools worked with, and what the outcomes were, rather than simply recording the nature/number of activities.
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